
What to Look for
in a Quality, Literacy-Rich

Preschool Learning
Environment

A Guide for Administrators,
Teachers and Families

Diversity: Children, teachers and materials reflect the cultural, linguistic and ability
diversity of North Carolina. In a classroom of about 15 children, 3 would have identifiable
disabilities. Children and families would come from “all walks of life.”

Inclusion: All children would be able to participate in classroom activities with
adequate supports and adaptations. Make sure that all children can see, hear and use
books, writing instruments and computers. Support development of home language
use by having bi-lingual staff and knowing key phrases in all language spoken by the
families of the children in the classroom.

Family participation: Create meaningful opportunities for family involvement by
talking with families about their concerns, ideas, and priorities. Develop partnerships
with families where schools and families play equal roles in the children’s education.
Programs that offer home visits often report better relationships with families. Family
partnerships equal better outcomes.

Interaction and engagement: The most important aspect of a preschool learning
environment is the positive and consistent interactions among children and adults and
children. Adults should engage children in real conversations every day. All children
should be communicating and actively engaged in meaningful activities throughout the
day. Open-ended questions and comments should predominate; for example, “Tell me
about your drawing,” “How did you name that book?” and “How did you make that
book?”

Print-rich Environment: Meaningful print, e.g., children’s work, current poems and
songs, and print that is actually used should be displayed at children’s eye-level.
Alphabet books, story books, and informational texts books that are related to the
theme of each learning center should be displayed and used in that center. Printed
materials should be in English and in children’s home languages and used for
functional purposes.

Literate role models: Adults model the use of print by following recipes, completing
and following lists, writing down and posting what children say and do, giving children
written comments on their play, ordering from a menu in the pretend restaurant or
shopping from a list in a pretend grocery store.

Accessible literacy materials: Laminated books, page “fluffers,” adapted crayon
holders, sign language and communication boards/devices can make literacy
materials accessible. Make sure all children can use literacy-related materials and that
they have some way to communicate while reading, drawing,
writing, telling and acting out stories.

Ongoing observations: Teachers make notes of what
children are doing and saying, keep samples of children’s
writings and drawings and take pictures/videos of children’s
play in order to document children’s development over
time.

Reading and writing: Do it everywhere,
everyday, all of the time. Paper, chalk boards,
white boards and accessible writing instruments
are readily accessible to children in every center
(and outdoors) so that they can make signs, write
notes, draw pictures about what they are doing
and communicate messages to others.
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